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Speech 44 Students Should Wear School Uniforms

Motion Students should wear school uniforms.

Side Affirmative / Government

Thank you, Chair.
Today, we will explain why junior high and high school students should wear uniforms on regular school days.

Our team line is that school uniforms make everyday school life simpler and help create a fairer and more
united school community.

Today, | will give you two arguments. First, uniforms reduce a repeated daily burden. Second, they reduce
visible differences and strengthen students’ sense of belonging.

Now, let me move on to our arguments.
First, school uniforms make students’ daily lives easier.

Students must get ready for school every morning. Without uniforms, they may need to think about the
weather, the school situation, fashion, and what other students may think about their clothes. Each decision
may seem small, but it uses time and attention before the school day even begins.

For example, a student may spend ten or fifteen minutes choosing clothes, change their mind several times, or
worry that their clothes are not fashionable enough. With a uniform, the student already knows what to wear
and can prepare more quickly.

Small burdens matter when they occur every day. Schools should create an environment in which students
can use more of their attention for learning rather than repeated and unnecessary choices.

Therefore, uniforms remove a small but continuing burden from students’ daily lives.

Next, let me move on to our second argument. School uniforms help create a greater sense of equality and
belonging.

Clothes can show differences in family income, fashion knowledge, and access to expensive brands. When
these differences are visible every day, some students may feel embarrassed, while others may feel pressure
to buy new clothes.

For example, one student may wear new and expensive clothes every week, while another student may have
only a few simple outfits. Even if nobody criticises the second student directly, that student may feel that they
do notfitinto the group.

Uniforms cannot remove every social or economic difference. However, they reduce one visible source of daily
comparison.

A school should help students see one another first as classmates and members of the same community.
For these reasons, school uniforms make school life simpler, fairer, and more united.
We strongly support this change. Thank you.

[Team Line] School uniforms make everyday school life simpler and help create a fairer and more united
school community.

[AREA:] Argument 1 TlF. BRZEESEENBHEHEGD CEZHIPLTUVET, Argument 2 TlE. BREDZEN
HEWPERIC DB, HIRAMZD—8ZES T EVSERERZERLTVET,

[Principle] A school should help students see one another first as classmates and members of the same
community. ZRIFBENREVEERF T DD TR, HBEOEZRABRZEDINELLEVDRAITT,




Speech 45 Students Should Not Use Smartphones Freely at School

Motion Students should not use smartphones freely at school.

Side Affirmative / Government

Thank you, Chair.
Today, we support placing clear limits on students’ smartphone use at school.
Let me explain our model.

This rule will apply to junior high and high school students during the school day. Students may bring
smartphones to school, but they must keep them switched off or in silent mode and inside their bags during
lessons.

Students may use their phones when a teacher gives permission for learning or when there is an emergency.
Each school may also decide whether to allow limited use during lunch or after classes. Students who
repeatedly break the rule may be required to leave their phones with a teacher during the school day.

Our team line is that schools should limit smartphone use when it interferes with learning or creates harm for
other students.

Today, | will give you two arguments. First, freely available smartphones make concentration more difficult.
Second, unrestricted use threatens students’ privacy and safety.

Now, let me move on to our arguments. First, freely available smartphones make concentration more difficult.
Smartphones constantly offer messages, games, videos, and social-media updates. When students know that
these things are available beside them, part of their attention may remain on the phone even when they are
trying to listen to the teacher.

For example, a student may hear a notification, see the screen light up, or wonder whether a friend has replied.
The student may look at the phone for only a few seconds, but during that time they can miss an important
instruction or explanation.

School is a shared learning environment. Students’ freedom to use a device should not prevent them or the
people around them from learning effectively.

Therefore, limiting smartphone use during lessons helps students give their full attention to education.

Next, let me move on to our second argument. Unrestricted smartphone use can make school less safe and
less comfortable.

Smartphone use does not always affect only the person using the phone. Cameras, messaging applications,
and social media allow information about another student to spread quickly and without permission.

For example, a student may secretly take an embarrassing picture of a classmate and send it to a group chat.
Even if the picture is deleted later, many students may already have seen or saved it.

Freedom may be limited when one person’s choice creates a serious risk of harm to others. Our model does
not ban every useful function. It limits use in situations where distraction, privacy violations, and harm are
likely to occur.

For these reasons, our policy protects both learning and student safety.
We strongly support this policy. Thank you.

[Model] ZRNPZLE - BRAEZNRIC. WEPOREFE. ZEEN - RREOHASN. BUERLVER UIBEOMGEEDH T
2ERLETREBIE A,

[Team Line] Schools should limit smartphone use when it interferes with learning or creates harm for other students.
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[Principle] Freedom may be limited when one person’ s choice creates a serious risk of harm to others.
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Speech 46 Club Activities Should Not Be Mandatory

Motion Club activities should not be mandatory.

Side Affirmative / Government

Thank you, Chair.
Today, we support allowing students to decide whether to join a school club.
Let me explain our model.

Schools may continue to offer sports, music, art, science, and other club activities. However, students will be free
to decide whether to join a club.

Schools should provide information through club fairs, introductory meetings, and trial activities before students
make their choice. Students who choose to join a club must follow its normal rules and responsibilities, but regular
membership itself will not be compulsory.

Our team line is that club activities are more educational and meaningful when schools respect individual
circumstances and students choose participation for themselves.

Today, | will give you two arguments. First, students have different lives and needs. Second, choice creates genuine
motivation and responsibility.

Now, let me move on to our arguments. First, mandatory club activities do not respect the different situations of
students.

Students do not all have the same amount of free time, physical strength, family responsibilities, health conditions,
or interests. A school rule that requires the same regular activity from everyone can create a much heavier burden
for some students than for others.

For example, one student may enjoy practising a sport after school, while another student may need to care for a
younger family member, attend medical appointments, prepare for an examination, or rest because of a health
condition.

Fairness does not always mean requiring everyone to do exactly the same thing. A fair school recognises relevant
differences between students.

Therefore, schools should allow students to decide whether regular club membership fits their individual situation.

Next, let me move on to our second argument. Club activities are more educational when students choose them for
themselves.

When students make their own choice, they feel that the activity belongs to them. Because they selected it, they
have a stronger reason to attend, improve their skills, and support other members.

For example, a student who chooses the drama club because they enjoy acting may practise their lines at home and
help prepare the stage. A student forced to join may attend only because a teacher checks attendance and may do
as little as possible.

The purpose of club activities is not simply to place every student’s name on a membership list. It is to help students
discover interests, cooperate with others, and take responsibility.

Participation becomes more meaningful when people choose it for themselves.
For these reasons, voluntary participation better respects students and produces more genuine learning.

We strongly support this change. Thank you.

[Model] BBEBNFEHES BEIH. ABREANERLUET, ZRIGEEEEN PEREEZRARE L. ABUILEREICITBERDOEL
ERDHET

[Team Line] Club activities are more educational and meaningful when schools respect individual circumstances and
students choose participation for themselves.

[AREA] £—DFEMClF. AURBIEREICL > TERZEEEZLELILERUET, F_OFRCRE. BOTRIZENER. &
7. BANDEREC DN D EHBUET
[Principle] Fairness does not always mean requiring everyone to do exactly the same thing.
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Speech 47 Schools Should Give Less Homework

Motion Schools should give less homework.

Side Affirmative / Government

Thank you, Chair.
Today, we support reducing excessive and repetitive homework.
First, let me clarify our position.

We do not mean that schools should give no homework. We mean that schools should reduce excessive and
repetitive homework and keep tasks that are necessary, focused, and educationally meaningful.

Under our model, schools will reduce the total amount of compulsory homework. Teachers will also
coordinate major deadlines so that students do not receive several large assignments at the same time.

Our team line is that homework should be judged by the learning it creates, not simply by the amount of work
students complete.

Today, | will give you two arguments. First, too much homework harms health and makes learning less
effective. Second, shorter and more focused homework can improve the quality of learning.

Now, let me move on to our arguments. First, excessive homework harms students’ health and concentration.

Students need sleep in order to remember information, concentrate in class, and control their emotions.
When homework regularly keeps them awake late at night, they may complete more tasks but become less
able to learn the following day.

For example, a student may return home late after school and club activities, begin several assignments, and
sleep only five hours. The student may finish every worksheet, but the next morning they may be too tired to
understand a new lesson or remember what they studied.

Education should support the conditions necessary for further learning. It should not demand so much work
that students lose the sleep and concentration that learning requires.

Therefore, schools should reduce excessive homework.
Next, let me move on to our second argument. The quality of homework matters more than the amount.

The purpose of homework is to help students review, practise, or think more deeply. Giving more questions
does not automatically produce more learning. After a certain point, students may rush, copy answers, or
complete tasks without thinking.

For example, ten carefully selected grammar questions may help a student notice and correct an important
pattern. Fifty repetitive questions may cause the same student to answer mechanically simply to finish before
bedtime.

The role of a school is not simply to make students complete as many tasks as possible. It is to help them learn
effectively and become able to study independently.

Therefore, shorter and more focused homework can produce better learning than a larger amount of repetitive
work.

For these reasons, schools should give less but more meaningful homework.

We strongly support this change. Thank you.

[Clarification / Model] 1E8RZB< TDTFRL, BRI TCRENBEEZAS U, AECRKOSHZFEEELET. KEBMIN
EPULBNELD. HEIFDREELITVET,

[Team Line] Homework should be judged by the learning it creates, not simply by the amount of work students
complete.

[AREA] £—DFH Cld. BEEDQEINNSEREAE. BEHOEPEFFETEZRLEFET, E0ZMClE. HBELR 10 BEERNR
S50BZEHBULET,

[Principle] The role of a school is not simply to make students complete as many tasks as possible.

FREBOENZ. FHEETHEHIBL. IRNGFEBLBEIUICBVLWTVET,




Speech 48 Students Should Use Al for Learning English

Motion Students should use Al for learning English.

Side Affirmative / Government

Thank you, Chair.
Today, we support the guided use of Al in English learning.
First, let me clarify our position.

By Al, we mainly mean generative Al and Al-based learning tools that can respond to students’ English, provide
explanations, and support conversation or writing practice.

We do not mean that students should ask Al to complete every assignment for them. Under our model, students will
first make their own attempt. They may then use Al to practise, ask questions, receive feedback, and revise their
work. Teachers will explain appropriate use, and students should state when Al has been used for an assessed task.

Our team line is that Al should be used as a guided learning tool that increases practice and gives students timely
individual support.

Today, | will give you two arguments. First, Al increases opportunities to practise English. Second, Al can provide
individual feedback.

Now, let me move on to our arguments. First, Al gives students more opportunities to use English actively.

Language skills improve through repeated use, but students do not always have a teacher, classmate, or fluent
speaker available whenever they want to practise. Al can respond immediately and allow students to use English
outside class.

For example, a student preparing a short debate speech can practise with an Al system in the evening. The student
can answer follow-up questions, try a different response, and repeat the activity several times without needing
another person to be available.

A learning tool is valuable when it gives students more chances to perform the skill they are trying to develop.
Therefore, Al can increase the amount of active English practice between lessons.
Next, let me move on to our second argument. Al can help students notice and correct problems in their English.

Students often cannot see their own grammatical mistakes or unclear expressions. Teachers can give feedback, but
they cannot check every sentence from every student immediately. Al can provide a first response when students
need it.

For example, a student may write, “Students can use Al more easy.” The student can ask whether the sentence is
correct, learn that “more easily” is needed, ask for an explanation, and then make a new sentence using the same
pattern.

Of course, Al advice is not always perfect. This is why students should compare its advice with textbooks, teachers,
and their own knowledge.

Responsibility is not learned by keeping useful tools away from students. Schools should teach students when to
use Al, how to check its advice, and when they must think independently.

For these reasons, guided Al use gives students more practice, faster support, and preparation for responsible
future use.

We strongly support this approach. Thank you.

[Definition / Model] Al ZER Al & Al ZBY—)LELTRWVWET , EHEFRYICBDTHNUMEG. TORTHRE. BB J4—F
Ny BIEICERLET, SHHERECHERZRRLET,

[Team Line] Al should be used as a guided learning tool that increases practice and gives students timely individual
support.

[AREA] £—DFHATE. WBHEFIBICLD LFRSBVBEREZ ARSI CEERULET . EOHRCF, B EESLERN
BT —RNyIBRERLET,

[Principle] Responsibility is not learned by keeping useful tools away from students.
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