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Speech 49 Students Should Wear School Uniforms

Motion Students should wear school uniforms.

Side Opposition / Negative

Thank you, Chair.
Today, we oppose making one standard school uniform compulsory for every student.

We accept the government’s general definition of school uniforms. However, we reject the idea that every student
should normally be required to wear the same standard clothing.

Under our approach, schools may set basic dress rules for safety and appropriateness, but students should be
allowed to choose clothing that fits their needs.

Our team line is that schools should teach responsible choice and respect individual differences rather than remove
ordinary choices from every student.

| have one response to the government’s argument about equality. Then, | will give two arguments for our side.
Let me begin with my response.

The government says that uniforms create equality because students cannot compare expensive and inexpensive
clothes. However, uniforms do not remove economic differences. Students still compare bags, shoes, phones,
holidays, and private lessons. Compulsory uniforms can also create new costs because families must buy specific
items from approved sellers.

Now, let me move on to our arguments. First, students should have opportunities to make ordinary choices in school
life.

Responsibility is not developed only by following rules. Students also need to consider a situation, compare options,
and make an appropriate decision for themselves.

For example, a student may check the weather, choose clothes suitable for a school activity, and avoid clothing that
would disturb other people. Through such choices, the student learns that freedom includes thinking about the place
and the people around them.

Education should prepare students to make responsible decisions, not simply make every decision for them.
Next, let me move on to our second argument. One uniform cannot meet every student’s physical and personal needs.

Students have different body shapes, sensitivities to heat and cold, health conditions, religious practices, and comfort
needs. One standard design may work well for many students but still create a daily problem for others.

For example, a student with sensitive skin may find the material painful, while another student may feel extremely cold
in a required skirt. Because the uniform is worn for many hours every day, a small discomfort can become a serious
continuing burden.

Fairness does not mean treating different needs as if they were identical. A fair school gives reasonable flexibility when
a generalrule creates a much greater burden for some students.

For these reasons, flexible dress rules teach responsibility and respect students’ real differences.
We strongly oppose compulsory uniforms. Thank you.
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[Team Line] Schools should teach responsible choice and respect individual differences rather than remove ordinary choices from
every student.
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Speech 50 Students Should Not Use Smartphones Freely at School

Motion Students should not use smartphones freely at school.

Side Opposition / Negative

Thank you, Chair.
Today, we support responsible smartphone use under clear school rules rather than a general restriction.

We accept that schools may stop smartphone use during lessons when a teacher has not permitted it. However, we
oppose the government’s broader approach of starting from restriction and allowing use only as an exception.

Under our approach, students may normally use smartphones during free periods. During lessons, teachers decide
when phones may be used for learning. Schools directly prohibit harmful actions such as secret photography,
harassment, cheating, and use that disturbs other people.

Our team line is that students should normally be allowed to use smartphones responsibly, while schools directly
prohibit and punish harmful uses.

| have one response to the government’s argument that smartphones distract students from lessons. Then, | will give
two arguments for our side.

Let me begin with my response.

The government says that smartphones distract students because notifications and messages divide their attention.
We agree that students should not use phones freely while a teacher is teaching. However, this does not justify a
broader restriction during lunch, breaks, or other free periods. The government proves the need for a classroom rule,
not the need to treat the device itself as generally unacceptable.

Now, let me move on to our arguments. First, smartphones can support learning when students use them under clear
rules.

A smartphone combines several educational tools in one device, including dictionaries, reference materials, recording
functions, learning applications, and communication from teachers.

For example, during an English activity, a teacher may ask students to check pronunciation, record a short speech, or
answer an online quiz. Students can complete these tasks immediately on their own devices.

Schools should judge actions by whether they help or harm learning, rather than assume that one device is always a
problem.

Next, let me move on to our second argument. Responsible use must be practised.

Students will use smartphones outside school and throughout adult life. Simply removing the device during school
does not teach them how to judge when its use is appropriate, when it harms others, or when it should be put away.

For example, a student can learn to keep the phone away while someone is speaking, ask permission before taking a
picture, and use it only for a stated learning purpose during class.

Responsibility develops through guided practice and consequences, not only through separation from a tool.

For these reasons, our approach protects lessons while giving students useful learning opportunities and real practice
in responsible use.

We strongly oppose the government’s broader restriction. Thank you.
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[Team Line] Students should normally be allowed to use smartphones responsibly, while schools directly prohibit and
punish harmful uses.
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[Principle] Responsibility develops through guided practice and consequences, not only through separation from a tool. 1
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Speech 51 Club Activities Should Not Be Mandatory

Motion Club activities should not be mandatory.

Side Opposition / Negative

Thank you, Chair.
Today, we support requiring every student to take partin a school club for a limited period.

We accept the government’s definition of regular school clubs. However, we reject their model of making club
membership entirely optional.

Under our approach, schools will offer a wide range of clubs and allow students to change clubs after a trial period.
Schools must also provide exemptions or lighter forms of participation for serious health, family, or scheduling
reasons.

Our team line is that a limited and flexible requirement gives every student a first opportunity and provides practical
education beyond the classroom.

| have one response to the government’s argument about motivation. Then, | will give two arguments for our side.
Let me begin with my response.

The government says that forced participation destroys motivation. However, students often become motivated only
after they have tried an unfamiliar activity. Their argument assumes that motivation must exist before participation. In
reality, experience can create interest, confidence, and motivation.

Now, let me move on to our arguments. First, schools should give every student a genuine first opportunity.

Students often choose activities that are already familiar or comfortable. Some may join nothing because they are shy,
lack confidence, or do not yet know what they enjoy.

For example, a student may believe that they dislike music and avoid the school orchestra. After trying an introductory
activity, the student may discover that they enjoy playing an instrument and continue voluntarily for several years.

Schools have a responsibility to expose students to valuable experiences that they may not choose without support.

Next, let me move on to our second argument. Regular club participation develops skills that ordinary lessons cannot
easily teach.

Teamwork, communication, persistence, and responsibility develop through repeated cooperation over time. Students
must attend, share tasks, respond to difficulties, and consider the needs of other members.

For example, a student preparing for a school concert must practise their own part, arrive on time, listen to other
performers, and continue working even when improvement is slow.

Education should include practical experiences that help students learn how to work with others.

For these reasons, a limited and flexible requirement gives students opportunities and practical skills that an entirely
optional system may fail to provide.

We strongly oppose making club participation completely optional. Thank you.
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[Team Line] A limited and flexible requirement gives every student a first opportunity and provides practical education
beyond the classroom.
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[Principle] Schools have a responsibility to expose students to valuable experiences that they may not choose without
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Speech 52 Schools Should Give Less Homework

Motion Schools should give less homework.

Side Opposition / Negative

Thank you, Chair.
Today, we oppose reducing homework as a general school policy.

We accept that homework should be meaningful and that teachers should avoid extreme workloads. However, we
reject the government’s model of reducing the total amount of compulsory homework across the school.

Under our approach, schools should improve coordination and remove clearly repetitive or poorly designed tasks, but
teachers should remain able to assign enough regular practice for their subjects.

Our team line is that meaningful homework provides necessary repetition and builds independent study habits that
classroom time alone cannot provide.

| have one response to the government’s argument about sleep. Then, | will give two arguments for our side.
Let me begin with my response.

The government describes a student who receives several large assignments and sleeps only five hours. This proves
that badly coordinated and excessive homework is a problem. It does not prove that schools should generally reduce
homework. Their example supports better scheduling and better task design, which our side also supports.

Now, let me move on to our arguments. First, regular homework provides necessary repetition.

Understanding an explanation once does not mean that a student can remember or use it later. Learning becomes
more stable when students retrieve information and apply a skill repeatedly over several days.

For example, a student may understand ten new English words during a lesson but forget most of them by the following
week. Short vocabulary practice at home on several different days helps move those words into long-term memory.

Schools should not remove the practice that learning requires simply because some tasks are badly designed.
Next, let me move on to our second argument. Homework builds independent study habits.

In class, teachers decide the time, place, and activity. At home, students must remember the task, plan when to begin,
avoid distractions, and complete it without constant supervision.

For example, a student with several assignments must decide which task is most urgent, estimate how long each one
will take, and organise the evening.

Education should gradually prepare students to manage work without a teacher constantly directing every step.

For these reasons, schools should improve homework quality and coordination, but they should not adopt a general
policy of giving less homework.

We strongly oppose the motion. Thankyou.

[Model / Response] MUHIGE PRI OBVEELZNET 5 L ERHF TN, EREACHEBHREZRH ST ASICIRNLET. HF
CECHERREREZHESHEERLET,

[Team Line] Meaningful homework provides necessary repetition and builds independent study habits that classroom time
alone cannot provide.
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[Principle] Education should gradually prepare students to manage work without a teacher constantly directing every step.
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Speech 53 Students Should Use Al for Learning English

Motion Students should use Al for learning English.

Side Opposition / Negative

Thank you, Chair.
Today, we oppose encouraging beginning learners to use Al as a normal part of English study.

We accept that Al may be useful for some advanced learners and for carefully supervised activities. However, we reject
the government’s model in which students regularly use Al after making a first attempt.

Under our approach, beginners should rely mainly on teachers, textbooks, and carefully selected learning tools.
Teachers may introduce limited Al activities when they can supervise the task and explain how to check the output.

Our team line is that beginners first need independent language skills and reliable guidance before they can evaluate Al
responsibly.

| have one response to the government’s argument about feedback. Then, | will give two arguments for our side.

Let me begin with my response.

The government says that Al gives immediate individual feedback. However, fast feedback is useful only when it is

accurate, understandable, and suitable for the learner. Beginners often cannot tell whether Al advice is natural, too
difficult, or simply wrong. Immediate feedback can therefore create immediate confusion and false confidence.

Now, let me move on to our arguments. First, using Al too early can replace the thinking process.

Language learning requires students to search for words, construct sentences, notice gaps in their knowledge, make
mistakes, and try again. If Al produces a complete answer or a polished correction immediately, students can finish
the task without going through this learning process.

For example, a student may ask Al to write a paragraph about school uniforms and then copy the result. The paragraph
may be correct, but the student has not practised choosing vocabulary, organising ideas, or correcting their own
grammar.

Education should develop the learner’s ability, not merely improve the appearance of the final product.
Next, let me move on to our second argument. Beginners cannot reliably evaluate Al feedback.

Al may produce grammatically possible English that is too difficult, unnatural in the situation, or inappropriate for the
learner’s level. Advanced learners may recognise these problems, but beginners often lack the knowledge needed to
judge the advice.

For example, a beginner may ask for a simple way to disagree in a school debate. Al may provide a highly formal or
complicated expression that the student does not understand and cannot use naturally.

Atool should not be treated as a teacher when the learner cannot check whether its guidance is trustworthy.

For these reasons, limited teacher-supervised use may be helpful later, but beginners should not depend on Al as a
normal part of English learning.

We strongly oppose the motion. Thank you.
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[Team Line] Beginners first need independent language skills and reliable guidance before they can evaluate Al responsibly.
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[Principle] Education should develop the learner’ s ability, not merely improve the appearance of the final product. Z1&.
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